
 ARE NEWSLETTER VOLUME 6 NO. 1                    AUGUST 2019

	 P"1

LOOK 
INSDE 

PG. 2 
Bargaining 
Objectives 

PG. 3 
 IEP & Family 

Leave 

PG. 4  
Important 

Contractual Dates 

PG. 5 
“Contract Corner: 

Catastrophic 
Leave Program”  

PG. 6 
Ethnic Studies 

Graduation 
Requirement

Welcome Back! 
Bargaining 

Resumes 
September 6th   

AFFORDABLE HEALTHCARE! COMPETITIVE SALARY! 
IMPROVED WORKING CONDITIONS!  

As we prepare to embark on another school year, we face new opportunities and 
challenges in advancing our common mission of empowering students so that each 
actualizes his or her unique potential and responsibly contributes to a global 
society. You all play a key role in accomplishing that mission. Educators are among 
the most trusted people in our society and are valued sources of information in our 
communities. You are seen as experts on our schools.  

Our union has been constantly listening to our members, the experts. We 
understand that that there are more stressors in the work that we do than ever 
before. We know that we need accountability for students with behavior problems, 
support for large class sizes, and assistance with special education students are 
crucial in helping our students achieve their true potential. Additionally, we know 
that many of our members’ families are feeling the increasing weight of high 
healthcare insurance premiums. Some of our members have not been able to 
actually realize our pay raises over the past few years because the increased cost 
of healthcare insurance premiums has eaten into their pay increases. Finally, we 
realize that many of our members are looking at other districts for a more 
competitive salary schedule.  

If we truly want to recruit and retain the best educators possible to ensure that our 
students can actualize their potential, then we must address our working 
conditions, healthcare, and salary issues. Through the passage of Prop 30 and 55 
the voters of California have demanded that tax revenue be spent on students in 
our schools now. The Rowland Unified School District continues to have a very 
healthy financial reserve. The Association believes that our bargaining proposals 
are both rationale and affordable.  

Wear #RedForEd on September 6th to support the ARE Bargaining Team!   
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US LABOR DEPARTMENT RULES IEP 
MEETINGS A VALID REASON FOR 
FAMILY & MEDICAL LEAVE  
BY LINDA JACOBSON  
AUGUST 13, 2019 
WWW.EDUCATIONDIVE.COM    

• The U.S. Department of Labor (DOL) has 
issued an opinion letter stating parents and 
guardians are allowed to use the Family and 
Medical Leave Act (FMLA) intermittently to 
attend Individual Education Program (IEP) 
meetings with teachers, school administrators 
and others involved in planning education services for children with special needs. 

• The letter was in response to a family’s complaint that the mother’s employer allowed her to 
use FLMA time for her two children’s medical appointments, but not for meetings at school. 
Cheryl M. Stanton, a DOL administrator, wrote that a child’s doctor does not have to be 
present at an IEP meeting for the parent to qualify for FMLA leave 

• IEP meetings, Stanton wrote, “help participants make medical decisions concerning your 
children’s medically prescribed speech, physical and occupational therapy; to discuss your 
children’s well-being and progress with the providers of such services, and to ensure that 
your children’s school environment is suitable to their medical, social and academic needs.” 

Insight: 

The opinion gives educators a tool for helping families participate in the IEP process, which can be 
daunting and is often a source of frustration for parents. 

A 2017 study suggested that parents “often feel like outsiders” during the process. And worrying 
about being penalized for missing work is only likely to make the meetings less productive. The 
authors recommended sending questionnaires to parents, teachers, other service providers and the 
student’s peers to gain a more complete picture of the child’s strengths and needs prior to the 
meeting. 

Principals are responsible for ensuring that IEPs are implemented, but with many schools facing 
shortages of special education teachers, ensuring each step is followed according to law can take up 
more of a principal’s already-busy schedule. 

In a Q&A for the Council for Exceptional Children, David Bateman, a professor of educational 
leadership and special education at Shippensburg University in Pennsylvania, summarizes the 
principal’s role in the IEP process. He recommends ensuring special and general education teachers 
have time to collaborate and that principals fully participate in IEP meetings.  

In an article last year, Jennifer Butterfoss, an administrator with the San Francisco Unified School 
District, suggested other ways principals can improve the IEP process, such as meeting with the 
student in class a few days before the meeting, setting a clear agenda for the meeting, and debriefing 
afterward with other educators on the IEP team. 

“Rarely will you get the chances to sit down with busy teachers,” she wrote. “An IEP meeting is an 
opportunity to engage staff members in conversation around instruction.” 

Note: The Association of Rowland Educators’s position is that all IEP meeting 
should conclude by 4:00 PM. Upon agreement by the member, the meeting can go 

longer and the apporiorrahe hourly rate paid to the employee via a time-card. 

https://www.dol.gov/whd/opinion/FMLA/2019/2019_08_08_2A_FMLA.pdf
https://www.inclusiveschooling.com/app/uploads/2016/03/Rethinking-the-Individualized-Education-Plan-process-voices-from-the-other-side-of-the-table.pdf
https://www.naesp.org/communicator-october-2014/principal-s-role-iep-teams
https://www.educationdive.com/news/districts-tap-paraprofessionals-to-meet-demand-for-special-ed-teachers/507582/
https://www.educationdive.com/news/districts-tap-paraprofessionals-to-meet-demand-for-special-ed-teachers/507582/
https://www.cec.sped.org/News/Special-Education-Today/Need-to-Know/Need-to-Know-Principals
https://schoolleadersnow.weareteachers.com/supercharge-iep-meetings/
https://www.dol.gov/whd/opinion/FMLA/2019/2019_08_08_2A_FMLA.pdf
https://www.inclusiveschooling.com/app/uploads/2016/03/Rethinking-the-Individualized-Education-Plan-process-voices-from-the-other-side-of-the-table.pdf
https://www.naesp.org/communicator-october-2014/principal-s-role-iep-teams
https://www.educationdive.com/news/districts-tap-paraprofessionals-to-meet-demand-for-special-ed-teachers/507582/
https://www.educationdive.com/news/districts-tap-paraprofessionals-to-meet-demand-for-special-ed-teachers/507582/
https://www.cec.sped.org/News/Special-Education-Today/Need-to-Know/Need-to-Know-Principals
https://schoolleadersnow.weareteachers.com/supercharge-iep-meetings/
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Catastrophic Leave Bank Depleted!  
ALL members must reenroll or newly enroll by September 30th  to be a part of the program. 

A few years ago, management and the 
union collaboratively created a process to 
provide certificated employees a safety net 
in the event of catastrophic illness. 
Employees who enrolled in the program 
donated one sick leave day to create a bank 
to be used by other employees in the event 
of catastrophic illness. The program has 
assisted several certificated staff through 
times of significant challenge by maintaining 
their fully paid status through illness or 
injury as provided by the program.  

As a result of serving the needs of 
employees who applied and were approved 
to utilize days in the bank, 
the leave balance in the bank is currently 
below 100 days, the amount needed to continue the program. Therefore, to continue participation 
in the program, we must seek an additional day of leave from each person who previously donated 
to the bank.  If you are new or have not previously participated in the program, your 
opportunity to join is now. To clarify, if you previously enrolled in the program, in order to 
continue with the program, you must donate an additional day using the attached enrollment form. 
If you choose not to enroll, you will not be eligible to participate in the program in the event that 
you have a catastrophic illness. The Catastrophic Leave Program Open Enrollment Contribution 
Form was emailed out to all employees in early August. The form can also be obtained by 
contacting Human Resources.  

Important Upcoming Contractual Dates 
September 30th  

Catastrophic Leave Open Enrollment Form Due  

Month of  October  
Healthcare Open Enrollment  
More information TBA soon 

October 15th 

Final day to turn in university units for salary movement for the 2019-2020 school year 

February 28, 2020 
Deadline to apply for a voluntary transfer for the 2020-2021 school year 
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Article 12.16  -
Catastrophic Leave 

Definitions: 
12.16.1.1 A “catastrophic illness or injury” shall be defined as an illness or injury that is 
expected to incapacitate the Bargaining Unit Member for an extended period of time, 
and taking extended time off work creates a financial hardship for the Bargaining Unit 
Member because he or she has exhausted all accumulated sick leave. 


12.16.1.2 The following shall not be eligible for use of the Program: 

• Conditions or illness resulting from the commission of a crime 

• Elective cosmetic surgery 

• Diagnosis of "stress" 

• Illnesses/injury covered under the Workers Compensation Program 


12.16.1.3 A "day of catastrophic leave" shall be defined as the amount of dollars 
necessary to augment the Bargaining Unit Member's differential pay in order that the 
Bargaining Unit Member shall receive one hundred percent (100%) of his/her per diem 
base salary while using the Program. 


Contributions/Enrollment:  
12.16.4.1 The initial contribution by each participating Bargaining Unit Member shall 
be one (1) day of sick leave as delineated in Section 12.5.3 of this article. 


12.16.4.8 In the event that the number of days in the Program drops below one 
hundred (100), the Committee shall send out notification to all Bargaining Unit 
Members that they must contribute an additional day in order to remain a participant 
in the Program.


Utilization: 
12.16.5.1 Program participants shall use all their sick leave, before being eligible to 
apply to receive Catastrophic Leave.


12.16.5.3 Withdrawals from the Program shall be granted in units of no more than 
twenty-five (25) Bargaining Unit Member work days. Bargaining Unit Members may 
submit a request for up to three extensions of up to twenty-five (25) additional days. 
Withdrawals from the Program shall be limited to a maximum of one hundred (100) 
days within a school year per eligible Bargaining Unit Member.


To view the full contract related to the Catastrophic Leave 
Program visit www.aremembers.org 

http://www.aremembers.org
http://www.aremembers.org
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Ethnic studies may soon be mandatory.  
Can California get it right? 
By HOWARD BLUME, NINA AGRAWAL

AUG. 13, 2019 


Angela Warren always assumed her father, a native of El Salvador, entered the United States via airliner. It 
took an assignment in her high school ethnic studies class to learn that he crossed the border alone at 14, 
terrified of being caught. When he reached the American side, he fell to his knees and gave thanks.


That eye-opening view of her family’s past inspired Warren’s mission to change the present. At a time when 
watching the news can make her feel anxious and helpless, Warren, now an 18-year-old college student, said 
it’s the lessons of her ethnic studies class that generate intellectual awakening and empowerment.


“It made me feel comfortable with myself knowing my family history and knowing the history of our people,” 
said Warren, who attends Marymount California University.


In actions that would affect more than 6.5 million California students, state lawmakers are poised to make 
ethnic studies a graduation requirement in high school and at Cal State universities, raising the stakes for a 
team of educators drafting the model curriculum, those who are arguing for changes to it, and also for critics 
— who see an academic field dominated by one-sided, insular political correctness and separatism.


Warren’s former teacher Ron Espiritu believes ethnic studies classes have become an educational 
imperative. He sees his students grapple with weighty issues — inequality, hate speech, police brutality, 
polarized political discourse, immigration raids and mass shootings.


“How do we not talk about those issues on Day 1 with our students?” the Camino Nuevo Charter Academy 
teacher asked.


The high school requirement — the first such in the nation, according to a legislative analysis — appears to 
have broad backing among Sacramento lawmakers and beyond. A separate bill, mandating an ethnic studies 
class for every Cal State student, has drawn a mixed reaction at campuses. Although there is wide support 
for ethnic studies courses, some Cal State faculty and administrators strongly oppose a state requirement. 
The public’s chance to comment on the model curriculum closes Thursday.


“California is committed to getting this work right,” Linda Darling-Hammond, president of the state Board of 
Education, said in a letter to the Los Angeles Times. “We will not accept a curriculum that fails to address 
difficult issues in a way that promotes open-mindedness and independent thought — skills our students 
need to understand vital societal and civic forces.”


At its core, supporters say, ethnic studies classes teach students how to think critically about the world 
around them, “tell their own stories,” develop “a deep appreciation for cultural diversity and inclusion” and 
engage “socially and politically” to eradicate bigotry, hate and racism. This description, from the draft of the 
model curriculum, is meant to guide California K-12 educators in creating coursework whether or not the new 
graduation requirement becomes law.


Among those who say the proposed curriculum falls short of its lofty goals is Williamson M. Evers, a research 
fellow at the conservative Hoover Institution , based at Stanford.

“Instead of an objective account of the history of ethnic groups and their current situation, this is a biased 
portrait emphasizing suffering and victimization, serving as a kind of road map to create ideological activists 
based on racial identity,” Evers said. “Will you be graded on having the politically correct answers?”


Among other things, Evers objects to the association of capitalism with forms of oppression. He also is put 
off by the academic language that has grown up around the field, which employs such terms as “herstory” 
and “hxrstory” to replace “history.”


The draft curriculum also has drawn criticism from some Jewish and pro-Israel groups for its treatment of 
Arab-Israeli issues and its omission of anti-Semitism.


Supporters of ethnic studies embrace their intensely political focus. The model curriculum dives right into 
how the Trump administration has handled unaccompanied immigrant children: “Rather than reunifying 
children with family members, family members are being detained and possibly deported for immigration 
violations. Furthermore, the administration is trying to roll back existing legal protections for the length of stay 
and quality of treatment at immigration detention centers.”


“We are teaching an antiracist curriculum,” Espiritu said. “We are trying to teach students what is oppression, 
what are systems of oppression, how do they interact with minorities.”


https://www.latimes.com/staff/howard-blume
https://www.latimes.com/la-bio-nina-agrawal-staff.html
https://www.latimes.com/world-nation/story/2019-08-08/mississippi-immigration-raids
https://www.latimes.com/world-nation/story/2019-08-09/el-paso-shooting-suspect
https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=201920200AB1460
https://www.cde.ca.gov/ci/cr/cf/esmcpubliccomment.asp
https://www.cde.ca.gov/ci/cr/cf/esmcpubliccomment.asp
https://www.latimes.com/staff/howard-blume
https://www.latimes.com/la-bio-nina-agrawal-staff.html
https://www.latimes.com/world-nation/story/2019-08-08/mississippi-immigration-raids
https://www.latimes.com/world-nation/story/2019-08-09/el-paso-shooting-suspect
https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=201920200AB1460
https://www.cde.ca.gov/ci/cr/cf/esmcpubliccomment.asp
https://www.cde.ca.gov/ci/cr/cf/esmcpubliccomment.asp
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ETHNIC STUDIES CONTINUED FROM PG. 6 

In California, as nationwide, these courses are increasing in number, with grade-school enrollment nearly 
doubling from 8,678 in 2013-14 to 17,354 in 2016-17, according to the state Department of Education. In 2014, 
19 schools in the Los Angeles Unified School District offered ethnic studies. Last year the number was 83, 
officials said.


How students engage

The assignment that energized Warren called for her to interview family members, trace their languages, make a 
timeline of their history and draw a map of where they came from. Warren had never fully considered her 
father’s struggles. Inspired, Warren joined a Chicano/black studies group at a local YMCA, through which she 
volunteered to feed homeless people and to work with elementary school students.


For white and middle-class students in Santa Monica, ethnic studies class has been an exercise in empathy. 
One project came about after students realized Advanced Placement classes were filled mostly with white 
students from affluent backgrounds — so they set out to develop a plan to address this inequity.


Ethnic studies are rooted in California activism — in 1968 when the Black Student Union and a coalition of 
student groups at San Francisco State University, known as the Third World Liberation Front, began a student 
strike calling for ethnic studies. Scholars see their field as an antidote to mainstream doctrine.


“K-12 education is based around the Eurocentric narrative,” said R. Tolteka Cuauhtin, a Los Angeles teacher 
who co-chaired the advisory committee that created the draft curriculum. “This one class offers the other side.”

The proposed curriculum focuses mainly on four groups: Latinos; Asian Americans; African Americans; and 
indigenous peoples, those who lived in the Americas before the arrival of colonizers from Europe. Ethnic studies 
curriculum has traditionally been framed around the experience of these four groups in the U.S. In addition, 
there’s material on Arab Americans, Pacific Islanders, and on Central Americans, distinct from Mexican 
immigrants. These three groups were included at the request of these communities.


Pro-Israel groups object

The evolving curriculum was not on the radar of Jewish groups during its conception. Supporters of Israel are 
troubled by about a dozen pages in the 578-page guide, as well as by its glossary.


In capturing the sweep of the Arab American experience, for example, the materials describe immigrants from 
Palestine who arrived in the U.S. after the “Nakba.” The word means “catastrophe” in Arabic, and it’s how many 
Arabs refer to the creation of Israel and the flight of Arabs from Israeli territory. The use of that term, especially 
without caveats, raised alarms among pro-Israel groups.


Moreover, the glossary for the curriculum includes “Islamophobia” but not “anti-Semitism.”


Critics also object to what they see as an overly positive definition of the Boycott, Divestment, Sanctions 
movement, known as BDS, which advocates for exerting economic pressure on Israel to come to terms with 
Palestinians. Sample topics for coursework include the “Call to Boycott, Divest and Sanction Israel” and 
“Comparative Border Studies: Palestine and Mexico.”


The Legislature’s 16-member Jewish caucus, which includes non-Jews, expressed strong reservations. Those 
who signed the letter included Assemblyman Jose Medina (D-Riverside), who wrote the bill with the high school 
graduation requirement.


“Despite the significant contributions of Jews to California’s history, politics, culture and government — and our 
community’s longstanding struggle against hatred and discrimination — the [curriculum] effectively erases the 
American Jewish experience,” the caucus wrote in a July 29 letter to the state’s Instructional Quality 
Commission, which will soon be conducting its own review.


Caucus members stressed that they did not oppose ethnic studies. “It would be a cruel irony if a curriculum 
meant to help alleviate prejudice and bigotry were to instead marginalize Jewish students and fuel hatred and 
discrimination against the Jewish community,” their letter states.


Although the official public comment period ends this week, state officials say ample opportunity remains to 
revise the curriculum. The state Board of Education is scheduled to approve a final version by March of next 
year.


https://www.latimes.com/nation/la-na-ethnic-studies-20180216-story.html
https://www.latimes.com/local/la-me-ethnic-studies-20140603-story.html
https://www.cde.ca.gov/ci/cr/cf/esmcpubliccomment.asp
https://www.documentcloud.org/documents/6244528-072919-Jewish-Caucus-Letter-on-Ethnic-Studies.html
https://www.latimes.com/nation/la-na-ethnic-studies-20180216-story.html
https://www.latimes.com/local/la-me-ethnic-studies-20140603-story.html
https://www.cde.ca.gov/ci/cr/cf/esmcpubliccomment.asp
https://www.documentcloud.org/documents/6244528-072919-Jewish-Caucus-Letter-on-Ethnic-Studies.html
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CTA/NEA Member Benefits 
As a CTA member you have at your fingertips 

access to a variety of benefits and programs to 
enhance your life and your career.  Visit 

www.CTA.org to check your eligibility 
information and learn about the benefits for new 

members and retired members to see what’s 
available to you.  

In addition to the vast number and variety of 
benefits, CTA offers to you a special website –
 www.CTAinvest.org – where you can find 

investment and retirement calculators and other 
helpful tips and tools. 

August	21 3:30	PM ARE	Rep	Council	@	RHS

September	5 3:30	PM ARE	Board	of	Directors	

September	6	 All	Day Bargaining	Session	

September	12 6:00	PM RUSD	Board	of	Education

September	16 6:00	PM Los	Angeles	County	Federation	
of	Labor	September	Meeting

September	19 3:30	PM ARE	Rep	Council	@	RHS

Calendar	
of	

Events

ARE Board of Directors: 

President 
Shay Lohman 
slohman@aremembers.org 

Vice-President   
Aimee Urbien  (RHS) 

Secretary 
Vacant  

Treasurer 
Victor Rosilez (NHS) 

Elementary Directors 
Alicia Hernandez 
(Villacorta) 
Elizabeth Espinosa-London 
(Rorimer)  

High School Director 
Leslie Smith  (RHS) 
Miguel Espinoza (NHS) 

K8 Director  
Deidre Larson (Oswalt)  

District/TOSA Director 
George Buckmier 
(TOSA) 

Bargaining Chair 
Sharyn Sigler (Oswalt)  

CTA State Council Reps 
Shay Lohman 
Aimee Urbien 

Executive Director & CTA 
Staff Contact 
Kelly Iwamoto 
kiwamoto@cta.org  

http://www.CTA.org
https://www.ctamemberbenefits.org/Tools%20And%20Resources/Eligibility
https://www.ctamemberbenefits.org/Tools%20And%20Resources/Eligibility
http://www.cta.org/Member-Services/Member-Benefits/New-Members.aspx
http://www.cta.org/Member-Services/Member-Benefits/New-Members.aspx
http://www.cta.org/Member-Services/Member-Benefits/Retired-Members.aspx
http://www.ctainvest.org/
http://www.CTA.org
https://www.ctamemberbenefits.org/Tools%20And%20Resources/Eligibility
https://www.ctamemberbenefits.org/Tools%20And%20Resources/Eligibility
http://www.cta.org/Member-Services/Member-Benefits/New-Members.aspx
http://www.cta.org/Member-Services/Member-Benefits/New-Members.aspx
http://www.cta.org/Member-Services/Member-Benefits/Retired-Members.aspx
http://www.ctainvest.org/

